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LEARN WELL INITIATIVE OVERVIEW 
 

PROGRAM OVERVIEW 
 
The United Way of Tarrant County’s (UWTC) Learn Well Initiative was launched in July of 2010 to improve 
education outcomes for students in Tarrant County with a focus on promoting on-time graduation. In that same 
year, United Way announced its BOLD Goal that 8,000 students at risk of dropping out of school will be on the 
path to graduate on time by the 2019-2020 academic year. Learn Well comprises efforts by Crowley 
Independent School District (CISD), Everman Independent School District (EISD), Eagle-Mountain Saginaw 
Independent School District (EMSISD), and Fort Worth Independent School District (FWISD). Through 
partnerships and interventions targeting pressure points on the path to graduation, United Way is impacting the 
lives of children from cradle to career.  
 
STRATEGIES AND PROGRAMS 
 
Reading Ready Strategy. United Way of Tarrant County helps elementary children improve their reading skills 
and proficiency. The Early Grade Reading Initiative of FWISD is designed to provide primary grade level children 
with additional tutoring in reading so that they are reading at grade level or above. 
 
Middle School Tools Strategy. United Way of Tarrant County helps middle school students discover and follow 
their career goals. FWISD’s Middle School Success Interventions (MSSI) Program offers GO Centers where career 
coaches are available to provide middle school students with guidance as they explore and develop career, 
education, and life goals. 
 
Destination Diploma Strategy. United Way of Tarrant Count helps prepare high school students for careers or 
further studies. Programs housed within CISD’s Destination Diploma Initiative, EISD’s Destination Diploma 
Initiative, EMSISD’s Aspiration Initiative (AI), and FWISD’s High School Success Interventions (HSSI) Program offer 
coaches to high school students. These coaches encourage and support high school students in making career, 
education, and positive life choices. 
 
PUTTING IT ALL TOGETHER 
 
Learn Well strategies work in concert by casting a wide net across Tarrant County to touch the lives of children 
from ages preschool through high school, along with their families living centrally in Tarrant County in the cities 
of Crowley, Everman, Fort Worth, and Saginaw. Although programs may vary, the overriding goal of 
stakeholders is to improve the lives of those touched through educational activities, tutoring, college guidance, 
and/or career counseling. 
 
  



4IP a g e   

EXECUTIVE SUMMARY 
 

UNITED WAY OF TARRANT COUNTY (UWTC) 
 
It started in 1922, when a group of Fort Worth’s community leaders gathered to consolidate the fundraising 
efforts of several local charities. Instead of competing for volunteer time and funding, they pooled their 
resources to create the Fort Worth Community Chest – the first Community Chest in the Southwest and 
forerunner of United Way of Tarrant County.  
 
In 1962, joined with the planning body of the Community Council, the United Fund and Community Services, 
Incorporated was formed. The organization officially became United Way of Metropolitan Tarrant County in 
1973. Growth continued, which led to the establishment of United Way—Arlington in 1981, and United Way—
Northeast in 1986.  
 
Now known simply as United Way of Tarrant County, UWTC continues to improve lives in Tarrant County by 
uniting the power of companies, organizations, cities, religious entities, and individuals to advance the common 
good. UWTC focuses efforts on Education, Income, and Health because they are regarded as the building blocks 
for a good quality of life.  
 
Note: A list of Learn Well Report acronyms and their definitions can be found in Appendix A. 
 
PERFORMANCE OVERVIEW 
 
The BOLD Goal. The BOLD Goal of UWTC’s Learn Well Initiative states that 8,000 students who have been 
identified as being at risk of dropping out of school will, instead, be on the path to graduate on time by 2020. 
Learn Well examines progress toward this BOLD Goal by tracking the number of unique students who participate 
in its programs and whose academic performance indicates they are on the path to graduate on time. In order 
to be included in BOLD Goal counts, students must have met the following criteria in at least one academic year 
they were program participants: 

• For AISD and BISD, children arrived at kindergarten with age-appropriate literacy skills. 

• For FWISD’s LLI program, students attained “approaching grade level expectations” reading level as 
defined by Fountas and Pinnell (2012). 

• For FWISD’s MSSI and HSSI programs, students passed all core courses. 

• For CISD, EISD, and EMSID programs, students earned credit for all core courses. 

 
Lives Touched Since Inception. Regarding total and unduplicated numbers for Learn Well, Year 1 through Year 7, 
all programs had collectively touched a total of 14,007 unique student participants as follows: 4,600 in AISD* 
(Years 1-3 only*), 677 in BISD (Parents as Teachers program), 659 in CISD, 219 in EISD, 189 in EMSISD, and 7,663 
in FWISD (unique students across LLI, MSSI, and HSSI programs; note the 5,926 count reported for FWISD in the 
Q1/Q2 report captured Years 1 through 6 only). *unduplicated AISD participant data not available for Years 4-5. 
 
For Year 7, there were 3,545 students and 1,978 parents/caregivers who had been touched by a Learn Well 
initiative across all participating districts.  
 
Progress Toward BOLD Goal. Learn Well examines progress toward the BOLD Goal of being on the path to 
graduate by tracking the number of unique students who participate in its programs and whose academic 
performance during their enrollment for at least one year indicates they are on the path to graduate on time. 
This Bold Goal definition was expanded in Year 7 to better measure the impact of United Way’s total investment 
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including the impact of programs on younger students who will not be eligible for graduation by 2020. By the 
end of Year 7, a total of 5,924 unique students were reported to be on the path to graduate on time. Of these, 
2,166 were from AISD (Years 2-4), 79 were from BISD (Years 3-5), 480 were from CISD (Years 5-7), 156 were from 
EISD (Year 7), and 107 were from EMSISD (Year 7). Among FWISD programs, 2,936 unique students were 
reported. Of these, 352 were from LLI (Years 1-7), 2,261 were from MSSI (Years 1-7), and 323 were from HSSI 
(Years 5-7). For FWISD where students may have participated in more than one program over time, 
unduplicated student counts were linked to the program students were enrolled in the first year they met the 
BOLD Goal metric. For example, if a student participated in LLI during elementary years and then MSSI during 
middle school years, and met the BOLD Goal metric in both programs, they were only counted toward the LLI 
count as a single student rather than in both programs as two students. 
 
As an additional measure related to the BOLD Goal, Learn Well reports the number of students who later exit 
the school district in which they enrolled in Learn Well by graduating on time. A total of 58 students who had 
been Learn Well participants in Year 1 were reported to have graduated on time during the 2014-2015 academic 
year, and 109 of Year 2 participants were reported to have graduated on time by the end of the 2015-2016 
academic year. In addition, as many as 1,390 non-caseload students attending participating campuses and who 
had the opportunity to visit FWISD GO Centers and engage in program activities during Years 1 and 2 were 
reported to have graduated on time. Total lives touched reported to have graduated on time by the end of the 
2015-2016 academic year were 1,557. Official data released by the Texas Education Agency regarding on-time 
graduations for all Learn Well programs at the end of the 2016-2017 academic year are anticipated to be 
available for review during Q3 of Year 8. 
 
PARTICIPANT REACH 
 
With the exception of the EISD and EMSISD Destination Diploma Initiative, enrollment targets for Year 7 were 
exceeded by all Learn Well programs at the end of Year 7 (see Table 1).  
 
Table 1. Enrollment-Based Performance Assessment 

Strategy Annual Performance Target 
PYVII 

Total 

Percent of 

Year VII 

Total 

Program to Date, 

Year VII (un-

duplicated) 

Reading Ready: 

FWISD 

325 unduplicated children will be enrolled in LLI 

afterschool reading program 
379a 116% 379a 

Middle School 

Tools: FWISD 

FWISD CCR Coaches will target 1,100 at-risk 

Middle School students 
1,213a 110% 1,213a 

Number of students identified as appropriate for 

referral for MSSI Program per Dropout Early 

Warning Index indicators (EWI) 

4,436 NA 4,436 

Destination 

Diploma: FWISD 

FWISD CCR Coaches will target 750 at-risk ninth 

and tenth graders 
1,027a 137% 1,027a 

Number of students identified as appropriate for 

referral for HSSI Program per Dropout Early 

Warning Index indicators (EWI) 

4,692 NA 4,692 

Destination 

Diploma: CISD 

CISD Graduation Coaches will target 450 at-risk 

high school students to remain or be active by 

EOY 

469b 104% 518a 
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Strategy Annual Performance Target 
PYVII 

Total 

Percent of 

Year VII 

Total 

Program to Date, 

Year VII (un-

duplicated) 

Destination 

Diploma: EISD 

EISD Graduation Coach will target 200 at-risk 

ninth grade students to remain or be active by 

EOY 

196b 98% 219a 

Destination 

Diploma: EMSISD 

EMSISD CIS counselors and the AI Coordinator 

will target 180 at-risk high school students to be 

active by EOY 

156b 87% 189a 

aIncludes all students who were active at least one academic cycle 
bIncludes only students who were active in Cycle 6. See demographics table for total numbers of students served in PYVII 

 
PARTICIPANT IMPACT 
 
The impact of individual programs in the lives of student participants varied in Year 7 (see Table 2). Regarding 
FWISD programs, the LLI program met or exceeded three of five targets. All but one of the MSSI targets were 
exceeded, and the HSSI program exceeded all targets. Crowley ISD met or exceeded all targets five of eight 
targets. Everman ISD met or exceeded all targets with the exception of the target associated with students 
passing all core courses each 6-week cycle. Eagle-Mountain Saginaw missed all but three impact targets.  
 
Table 2. Outcome-Based Performance Assessment 

Strategy Annual Performance Target 
PYVII 

Total 

Percent of 

Year VI 

Total 

Reading Ready: FWISD 

By year end, 70% of students will have received at least 50% of 

the intervention 

68% 

256/379 
97% 

By year-end, 75% of students who received 50% of the 

intervention will gain at least two reading levels 

94% 

240/256 
125% 

By year-end, 35% of first and second grade students participating 

in the LLI program will demonstrate grade-level reading on the 

Iowa Test of Basic Skills 

36% 

76/211 
103% 

By year-end, 25% of third grade students participating in the LLI 

program will demonstrate grade-level reading on the STAAR as 

compared to campus average for at-risk students 

24% 

37/153a 
97% 

By the end of each quarter, 85% of LLI students will have a parent 

complete and return a reading log with time spent reading and 

the book(s) read 

96% 

365/379 
137% 

a211 of first and second grade LLI students took the ITBS exam 
b153 third grade LLI students took the STAAR Reading exam (only administered to third graders in Texas) 

Middle School Tools: 

FWISD 

90% of MSSI students will be promoted on time Anticipated Q1/Q2 of Yr8 

55% of MSSI students will pass all core courses 
49% 

596/1213 
89% 

 70% of targeted students will meet or exceed the state 

attendance rate of 90% 

82% 

999/1213 
117% 

60% of MSSI students will show a decrease in discipline rate or 

maintain zero discipline referrals between Cycle 1 and Cycle 6 

75%a 

906/1213 
124% 
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Strategy Annual Performance Target 
PYVII 

Total 

Percent of 

Year VI 

Total 

50% of students will have at least one parent/caregiver engage in 

at least one responsive contact with a CCR Coach 

89% 

1075/1213 
177% 

75% of MSSI participants will have 2 or more contacts per 

semester they are enrolled in the MSSI program 

79% 

954/1213 
105% 

50% of targeted students will be active four cycles 
80% 

974/1213 
161% 

Baseline of former MSSI students who meet or exceed the 

suggested Lexile range for college-readiness (1300) at graduation 
Anticipated Q1/Q2 of Yr8 

60% of MSSI students will have zero disciplines resulting in OSS, 

DEAP or JJAEP placement 

78%b 

946/1213 
130% 

Number of students identified as appropriate for referral for MSSI 

Program per Dropout Early Warning Index indicators (EWI) 
4,436* NA 

Total number of GO Center visits 31,063* NA 

Total number of unique students visiting GO Center 13,106* NA 

Total # of projected graduates of former MSSI participants 109* NA 

MSSI: % of targeted students will meet the standard on the 

appropriate STAAR tests 

Math: 64%, 691/1073 

 Reading: 61%, 655/1077  

Both: 49%, 515/1042 

*Aggregate count provided by FWISD. Student-level data not available for external review. 
aComparing change in total number of discipline referrals incurred during 2016-2017 to 2015-2016 
b719 students maintained zero disciplines in both Yr6 and Yr7; 227 students decreased the number of referrals received 

overall in Yr 7 when compared to the total they received in Yr6 
c1073 MSSI students took the Math STAAR; 1077 MSSI students took the Reading STAAR; 1042 MSSI students took both 

Destination Diploma: 

FWISD 

75% of HSSI students will be promoted on time Anticipated Q1/Q2 of Yr8 

30% of targeted students earned credit for their core courses 53% 

540/1027 
177% 

55% of targeted students will meet or exceed the state 

attendance rate of 90% 

65% 

670/1027 
119% 

50% of targeted students will be active four cycles 65% 

665/1027 
130% 

Number of students identified as appropriate for referral for HSSI 

Program per Dropout Early Warning Index indicators (EWI) 4.692* NA 

Total number of GO Center visits at school locations with a HSSI 

program 
21,550* NA 

Total number of unique students visiting GO Center at school 

locations with a HSSI program 
11,402* NA 

% of targeted students will meet the standard on the appropriate 

STAAR tests. 

Math: 68%, 308/455 

 Reading: 50%, 414/821  

Both: 35%, 157/447 

Total # of on-time graduates of HSSI participants Anticipated Q3 of Yr8 
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Strategy Annual Performance Target 
PYVII 

Total 

Percent of 

Year VI 

Total 

*Aggregate count provided by FWISD. Student-level data not available for external review. 
a445 HSSI students took the Math STAAR; 821 HSSI students took the Reading STAAR; 447 HSSI students took both 

 

 

 

 

Destination Diploma: 

Crowley ISD 

65% of targeted students will be active all six cycles 
83% 

390/469 
128% 

80% of targeted students will earn full credit for all core courses 

during the regular school year 

77% 

359/469 
96% 

65% of targeted students will pass all core courses each 6-week 

cycle 

53% 

251/469 
82% 

70% of targeted students will meet the standard on the 

appropriate STAAR tests in the year that the course was taken 

63% 

172/469 
90% 

83% of targeted students will be promoted to the next grade level 

on time 

93% 

434/469 
111% 

75% of targeted students will meet or exceed the state 

attendance rate of 90% 

96% 

450/469 
128% 

86% of students will show a decrease or maintain zero disciplines 

from the previous year resulting in a DAEP or JJAEP placement 

99% 

463/469 
115% 

60% of parents/caregivers will have at least one responsive 

contact with a FES or Graduation Coach 

60% 

280/465 
100% 

40% of the most critically targeted students will be paired with a 

mentor 

64% 

56/87 
161% 

Destination Diploma: 

Everman ISD 

60% of targeted students will be active all six cycles 
94% 

183/196 
156% 

70% of targeted students will earn full credit for core courses 

during the regular school year 

80% 

156/196 
114% 

60% of targeted students will pass all core courses each 6-week 

cycle 

44% 

87/196 
74% 

20% of targeted students will meet the standard on the 

appropriate STAAR tests in the year that the course was first 

taken 

66% 

130/196 
331% 

75% of targeted students will be promoted to the next grade level 

on time 

88% 

172/196 
117% 

75% of targeted students will meet or exceed the state 

attendance rate of 90% 

90% 

176/196 
120% 

80% of students will show a decrease or maintain zero disciplines 

from the previous year resulting in a DAEP or JJAEP placement 

99% 

194/196 
124% 

50% of parents and/or caregivers will have at least one responsive 

contact with a FES or Graduation Coach 

68% 

133/196 
136% 

Destination Diploma: 

Eagle-Mountain 

Saginaw ISD 

81% of targeted students will be active three cycles 
76% 

121/156 
96% 

78% of targeted students will earn full credit for core courses 

during the regular school year 

69% 

107/156 
88% 

63% of targeted students will pass all core courses each 6-week 

cycle 

41% 

64/156 
65% 



9IP a g e   

Strategy Annual Performance Target 
PYVII 

Total 

Percent of 

Year VI 

Total 

76% of targeted students will meet the standard on the 

appropriate STAAR tests in the year that the course was first 

taken 

68% 

72/106 
89% 

94% of targeted students will be promoted to the next grade level 

on time 

91% 

142/156 
97% 

94% of targeted students will meet or exceed the state 

attendance rate of 90% 

81% 

127/156 
87% 

95% of students will show a decrease or maintain zero disciplines 

from the previous year resulting in a DAEP or JJAEP placement 

95% 

148/156 
100% 

94% of targeted seniors will graduate on-time or early. 
98% 

45/46 
104% 

67% of graduating students will be career and/or college readya.  
85% 

40/47 
127% 

100% of parents and/or caregivers will have at least one 

responsive contact with a CIS counselor or AI Coordinator 

97% 

142/146 
97% 

aDefined as meeting TEA benchmark on ACT, SAT, or TSI or completed a CTE pathway or obtained a certificate. 

 
MAJOR ACCOMPLISHMENTS 
 
Learn Well strategy programs reported and described a number of activities, events, and accomplishments in 
internal reports that occurred during Year 7. Select and notable accomplishments included: 
 

 Throughout the year, LLI program staff and teachers indicated the program was enhanced by the addition of 
the newly released and expanded third- and fourth-grade Spanish version of the LLI curriculum. These SIL 
Aqua kits and the LLI curriculum will remain with FWISD beyond the conclusion of Learn Well funding. 

 A major accomplishment of the MSSI and HSSI programs was that of improving data entry by College and 
Career Ready (CCR) coaches. By expanding data collection to include both time logged in GO Centers and the 
tracking of student engagements by semester, as well as increasing the fidelity of data entry through 
additional training, a clearer picture of the breadth and depth of lives touched emerged. 

 For FWISD programs, all HSSI program targets were exceeded, all but one of the MSSI targets were 
exceeded, and all but two of LLI targets were exceeded. Of those missed, progress was reported to have 
been near expectations by year end. 

 For CISD’s Destination Diploma Initiative program, 96% of students met/exceeded the state attendance rate 
of 90%, and 60% had a parent/caregiver engage with a family engagement specialist or graduation coach. 

 The EISD Destination Diploma Initiative met its target caseload within the first six weeks of implementation 
of the new program and maintained most of its caseload of students throughout the academic year. Across 
academic measures, caseload students outperformed their ninth-grade counterparts who were at risk. 

 
COLLECTIVE IMPACT AND SYSTEMS CHANGE 

 
The collaborative efforts of stakeholders to support, expand, and sustain Learn Well Initiatives were examined 
as evidence of collective impact and systems change at the following levels: program, partner, and agency. 
 
Program. Within individual Learn Well programs, efforts were made to develop new relationships within local 
communities and to sustain existing relationships with program stakeholders. These partnerships provide 
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opportunities for Learn Well students, such as access to life skill and academic programs throughout the school 
year as well as camps and leadership programs throughout the summer. 
 
Partner. Regarding collective impact and systems change at the partner level, FWISD, CISD, EISD, and EMSISD 
met regularly to discuss areas of strength as well as challenge, to share new ideas, and to brainstorm ways to 
improve program activities to better support students in attaining college and career readiness. These meetings 
were new to Learn Well in Year 7 and proved valuable to all.  
 
Agency. At the agency level, UWTC continued to serve in a leadership role promoting education from cradle to 
career. During Year 7, UWTC remained engaged with: Early Learning Alliance (ELA), P-16 Council, inspirED, 
Raising of Fort Worth, and Strategic Pathways to Student Success (SPSS). In addition, UWTC joined the Fort 
Worth Literacy Partnership (FWLP), a privately-funded, locally-controlled organization formed to align and 
coordinate cross-sector, collective impact efforts to support children ages 0-9 and advance FWISD’s goal of 
ensuring 100% of third-graders can read at grade level by 2025. The FWLP was created in 2016 in response to 
chronically low literacy rates among FWISD students. UWTC provides support for the FWLP by donating office 
space for the FWLP staff. In addition, the UWTC chairman of the Board serves on the FWLP Executive Council, 
and UWTC staff provide leadership for the FWLP’s Summer Reading Collaborative Action Network.    
 
In 2017, UWTC launched the Lone Star Literacy Institute. Developed in partnership with eight Tarrant County 
School Districts and the Region 11 Education Service Center, this institute uses a multi-faceted, systemic 
approach to develop and support teachers’ professional learning and growth in teaching reading and writing so 
all students will have access to quality instruction. The overall goals of the institute are to increase teacher 
retention and for all students to read on or above grade level. The institute also provides campus administrators 
the foundational literacy knowledge necessary for supervising and supporting early literacy teachers. 
 
CONCLUSION 
 
During Year 7, all Learn Well strategy programs made notable progress toward targets, which served as evidence 
of progress toward the BOLD Goal of 8,000 at-risk children being on the path to graduate on time by 2020. While 
not all targets were met or exceeded, critical points externally reviewed by the end of Year 7 included: 
 

 A total of 3,545 at-risk students were identified and formally enrolled in Learn Well in Year 7. Of these, 2,298 
were reported to have engaged at least one parent in at least one related program activity. 

 For LLI, enrollment expectations were exceeded by Q3 reporting. Further, 94% of students who received at 
least 50% of the program’s intervention gained at least 2 reading levels by year end. 

 For FWISD programs, staff indicated throughout Year 7 that parent involvement was a challenge. Internal 
quarterly reports identified ways program staff actively worked to engage parents. By year end, parent 
targets were exceeded for both LLI and MSSI. The HSSI program did not have a parent target in Year 7. 

 CISD, EISD, EMSISD, and FWISD (HSSI/MSSI) provided comprehensive programs to help at-risk students 
succeed in school and develop college- and career-readiness skills. Outcomes suggest most are on track for 
graduating on time. For EMSISD, nearly all seniors are anticipated to have graduated on time by the end of 
Year 7. TEA confirmed graduations should be available for review during Q3 of Year 8. 

 Formative and end-of-year (EOY) progress toward many targets were testament to the collective efforts of 
Learn Well strategy program staff, teachers, parents, students, and other stakeholders who work together 
toward UWTC’s BOLD Goal and a better tomorrow for our youth. 
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LIVES IMPROVED: Progress Toward BOLD Goal 

 
In order to be included in BOLD Goal counts, students must have met the following criteria in at least one 
academic year they were program participants: 

• For AISD and BISD, children arrived at kindergarten with age-appropriate literacy skills. 

• For FWISD’s LLI program, students attained “approaching grade level expectations” reading level. 

• For FWISD’s MSSI and HSSI programs, students passed all core courses. 

• For CISD, EISD, and EMSID programs, students earned credit for all core courses. 
 
By the end of Year 7, a total of 5,924 unduplicated students had met BOLD Goal expectations during at least one 
year of their participation in Learn Well programs since the inception of the initiative. Assuming programs meet 
original program expectations during remaining years of Learn Well, it appears the initiative will exceed the 
BOLD Goal of 8,000 students being on the path to graduate on time by 2020. 
 
Learn Well also tracks the number of students who later exit the school district in which they enrolled in Learn 
Well by graduating on time. In February of 2017, TEA announced official graduation data for students who 
completed mandated high school requirements during the 2015-2016 academic year at a Texas accredited 
school. A total of 58 Learn Well Year 1 participants graduated on time during the 2014-2015 academic year, and 
109 of Year 2 participants graduated on time by the end of the 2015-2016 academic year. Further, as many as 
1,390 non-caseload students attending participating campuses who had the opportunity to visit FWISD GO 
Centers and engage in program activities during Years 1 and 2 were reported to have graduated on time. Total 
Learn Well lives touched reported to have graduated on time by the end of the Year 6 were 1,557. Official data 
released by the Texas Education Agency regarding on-time graduations associated with all Learn Well programs 
at the end of the 2016-2017 academic year are anticipated to be available for review during Q3 of Year 8. 

 
LIVES TOUCHED: Since Learn Well Inception 

 

LIVES TOUCHED: Year 7 

At the inception of Learn Well, it was originally estimated that during Year 7 a total of 11,815 lives would be touched 
as follows: 3,315 individual lives touched to include parents and students; and 8,500 GO Center visits. 
 
Individual Lives Touched. Although data for partners and volunteers was not tracked by any programs in Year 7, annual 
projections still exceeded original projections, as 3,545 individual students’ lives and 2,046 parents were externally 
verified to have been touched, exceeding expectations:  
 

• Reading Ready Program/LLI (FWSID): 379 students and 365 parents  
• Middle School Tools Program/MSSI (FWISD): 1,213 students and 1,075 parents 
• High School Success Program/HSSI (FWISD): 1,027 students  
• Destination Diploma Initiative (CISD): 518 students and 303 parents 
• Destination Diploma Initiative (EISD): 219 students and 134 parents 
• Aspiration Initiative (EMSISD): 189 students and 169 parents 
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GO Center Visits. Further, FWISD indicated a total of 52,613 GO Center visits were made by 24,508 unique students at 
MSSI (n = 13,106) and HSSI (n = 11,402) campuses, also exceeding expectations. Note the number of unduplicated 
students visiting GO Centers included both Learn Well Initiative participants as well as other middle and high school 
students who attended participating campuses. 
 
LIVES TOUCHED: Unduplicated Student Enrollment Across All Program Years 

Collectively, since its inception and by the end of Year 7, the Learn Well Initiative had touched a total of 14,007 unique 
student participants as follows:  
 

• 4,600 unique children participated in the AISD’s Jumpstart program between Years 1 and 3, as identified in the 
Year 3 annual report. Unduplicated data were not available for Years 4 and 5. 

• 677 unique children had participated in the PAT program of BISD’s Early Learning program. 
• 7,663 unique students had participated in FWISD programs (LLI, and/or MSSI, and/or HSSI).  
• 659 unique students had participated in CISD’s Destination Diploma. 
• 219 unique students had participated in EISD’s Destination Diploma. 
• 189 unique students had participated in EMSISD’s Destination Diploma. 

 
DASHBOARD 

Learn Well as a whole is annually assigned a “traffic light” value to indicate whether or not the initiative appears to 
be progressing favorably. Additionally, each strategy is assigned a grade to assess performance on the following: 

1. Reach: How well did Learn Well reach its target populations? 
2. Participant Impact: Who is better off? What is the impact of the United Way investment on participants? 
3. Collective Impact/System Change: To what extent has the United Way and Learn Well partners engaged the 

community to ensure success and sustainability? Are we seeing evidence of system or culture changes(s)? Are 
they starting to do things differently to effectively address underlying problems? 

 

Is the Overall 
Learn Well Initiative on 

Target? 
Strategy District Reach 

Participant 
Impact 

Collective 
Impact & 
Systems 
Change 

 

Reading Ready  FWISD A+ B A 

Middle School Tools  FWISD A+ B C 

Destination Diploma 

FWISD A+ A+ 

 C 

CISD A+ C 

EISD B B 

EMSISD B C 

For Reach and Participant Impact, grades were determined based on number and extent to which targets were met, 
exceeded, or missed; A+ = all targets exceeded; A = all targets met; B & C = 1 or more targets missed; D & F = all targets 
missed.  
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INTRODUCTION 
 
LEARN WELL 
 
The Learn Well Initiative of UWTC began in 2010 and embraced an overriding purpose to improve education 
outcomes for students in Tarrant County with a focus on promoting on-time graduation. Currently in Year 7 of 
the initiative, Learn Well supports strategy programs for elementary, middle, and high school students in Fort 
Worth Independent School District (FWISD) through the Early Grade Reading Initiative, Middle School Success 
Initiative (MSSI), and High School Success Initiative (HSSI); for high school students in Crowley Independent 
School District (CISD) through their Destination Diploma Initiative; for ninth graders in Everman ISD (EISD) 
through the Destination Diploma Initiative; and for high school students in Eagle-Mountain Saginaw 
Independent School District (EMSISD) through the Aspiration Initiative (AI). Partnerships and interventions 
targeting these four pressure points on the path to graduation afford United Way with an avenue to impact the 
lives of children from cradle to career. Learn Well’s BOLD Goal strives to ensure that 8,000 students at risk of 
dropping out of school will be on the path to graduate on time by the 2019-2020 academic year.  
 
Note: A list of acronyms and their definitions can be found in Appendix A. Demographics are provide in Appendix 
B. Further, maps displaying locations of participating campuses by program can be found in Appendix C. 
 
CHALLENGE 
 
The following statistics identify both the significant need and the solid rationale behind the Learn Well Initiative 
since its inception in 2010:  

 “Children who don’t read proficiently by third grade are four times more likely to leave school without a 
diploma than proficient readers” (Hernandez, 2011, p. 3). 

 Elementary, middle, and high school students who are held back (i.e., are required to repeat a grade level) 
are statistically significantly more likely to drop out of school (Rumberger & Lim, 2008). 

 “During the 2014-15 school year, the Texas education agency estimates that eight percent of Texas dropout 
students left school in the seventh or eighth grade” (Villanueva, 2017, p. 1). 

 “Children who reach fourth grade without being able to read proficiently are more likely to drop out of high 
school, reducing their earning potential and chances for success” (Kids Count, 2015, p. 24).  

 “Ninth grade is clearly the ‘make or break’ year in terms of secondary school success or failure” (Reinhard, 
1997 as cited in Fulk, 2003, p. 9). Several studies indicate that “academic problems in ninth grade are 
associated with high school dropout, even after controlling for family background and prior academic 
performance” (Mehta et al., 2013, p. 46).  

 Median earnings for young workers without high school degrees are significantly lower (20% in 2014) than 
those with high school degrees (U.S. Department of Commerce, Census Bureau, 2015). 

 
Supporting the youth in Tarrant County of North Central Texas through Learn Well Initiative programs that focus 
on preschool, elementary school, middle school, and high school students is anticipated to provide tomorrow’s 
generation with the resources needed to graduate on time and to possess the skills needed to be college and/or 
career ready.  
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KEY PARTNERS 
 
During Year 7 of the Learn Well Initiative, funds were allocated to strategy programs in CISD, EISD, EMISD, and 
FWISD (see Table A). Although Arlington Independent School District (AISD) and Birdville Independent School 
Districts (BISD) had been funded by the initiative in Years 1-5 (AISD) and Years 1-6 (BISD) for their early 
childhood programs, they did not continue as a strategy program partner in Year 7. 
 
Table 3. Year 7 Learn Well Strategy Funding 

Partner/Initiative Amount Invested ($) 

Fort Worth ISD Early Grade Reading Initiative 321,265 

Fort Worth ISD Middle School Success Interventions Program 637,561 

Fort Worth ISD High School Success Interventions Program 166,727 

Crowley ISD Destination Diploma Initiative 300,000 

Everman ISD Destination Diploma Initiative 91,600 

Eagle Mountain ISD Saginaw Aspiration Initiative 133,200 

 
OUTCOMES 

 
FWISD EARLY GRADE READING INITIATIVE 
 
The Early Grade Reading Initiative of FWISD worked in tandem with participating schools and teachers to 
support and enrich the literacy development of struggling primary grade students. Participants engaged in an 
after-school literacy program which utilizes Fountas and Pinnell (2012) curriculum to streamline progression 
through scientifically-based stages of literacy development. The goal of this program was to support participants 
until they demonstrated grade-level reading proficiency and skills. Once grade-level proficiency was attained, 
students may have exited the after-school program early. 
 
Participating FWISD elementary schools in the 2016-2017 academic year included returning campuses of 
Harlean Beal, W.M. Green, Lowery Road, Mitchell Boulevard, David K. Sellers, South Hills, Springdale, Sunrise-
McMillan, and Van Zandt-Guinn. Changes in participating campuses included the addition of Carrol Peak 
Elementary and the removal of West Handley and Woodway. Funding for the Early Grade Reading Initiative 
remained nearly the same from Year 6 to Year 7, although the target for enrollment increased by almost 60 
students for the current year. Throughout Year 7, there were 379 students enrolled in LLI, exceeding original 
projections. Of these, 158 (42%) were third graders, 125 (33%) were second graders, and 96 (25%) were first 
graders.  
 
Additional targets that were met or exceeded during Year 7 were associated with reading achievement as 
measured by the Iowa Basic Skills Test (ITBS) as well as Fountas and Pinnell (2012), parent involvement, and 
reading level gains among students who received at least 50% of the program’s intervention through the 
academic year. Further, targets that were not met were nearing program expectations by year end. 
By the end of the third quarter, FWISD’s Early Grade Reading Initiative parents exceeded program expectations, 
as 365 (96%) participating students had returned at least one reading log with parent signatures, indicating 
almost all parents had been reading with or to their child(ren). Reading logs were returned weekly during the 
26-week program, and LLI teachers entered reading log data monthly. 
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The LLI program purchased new SIL Aqua kits at the beginning of Year 7 to better support Spanish-speaking 
students, which afforded LLI participants of all grades with the opportunity to receive the full fidelity of the 
curriculum during Year 7. Three measures were utilized to track reading proficiency at EOY: the ITBS, the State of 
Texas Assessments of Academic Readiness (STAAR), and Fountas and Pinnell (2012) reading assessments.  
 
The ITBS is administered by FWISD as a means of tracking reading achievement among first- and second-grade 
students. This assessment helps the district to identify those who may be in need of additional instruction or 
further assessment. Of the 211 LLI students who took the ITBS exam in Year 7, 76 (36%) passed, exceeding 
program expectations. Of these, 87% (n = 60 of 69) of students receiving the Spanish SIL curriculum and 11% (n = 
16 of 142) of those receiving the English LLI curriculum passed the ITBS. In addition, Reading STAAR scores 
associated with third-grade reading proficiency were examined. Of the 153 students who took the third-grade 
Reading STAAR, 37 (24%) were reported to have passed, nearing program expectations.    
 
Further, with regard to Fountas and Pinnell (2012) assessments, as many as 66 (17%) participating students were 
reported to have reached grade-level proficiency and exited the program prior to the conclusion of the 26-week 
program. Of students with EOY reading level scores, 40% (n = 39 of 96) of first graders, 60% (n = 74 of 124) of 
second graders, and 26% (n = 41 of 156) had attained “approaches grade-level expectations” regarding reading 
proficiency by the end of the program (Fountas & Pinnell, 2012). Of the 66 students who attained “approaches 
grade level expectations” and were exited early from the program, 17 were first graders, 24 were second 
graders, and 25 were third graders. 
 
In addition to examining reading proficiency and achievement, the number of reading levels gained throughout 
the 26-week program were explored (Fountas & Pinnell, 2012). Of the 256 students who engaged in and 
received at least 50% of the program throughout Year 7, 94% (n = 240 of 256) were reported to have gained at 
least two reading levels, exceeding expectations. Further, Figure A displays reading level gains among program 
participants recorded between BOY and EOY time points, regardless of how many academic cycles those 
students were reported to have received reading lessons during Year 7. Note the Fountas and Pinnell (2012) 
curriculum requires emerging readers to pass through seven reading levels to attain first-grade reading 
proficiency, three reading levels to attain second-grade reading proficiency, and three reading levels to attain 
third-grade reading proficiency (see Appendix D). 
 

Figure A. Students’ Reading Level Gains Between BOY and EOY by Grade 
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FWISD MSSI PROGRAM 
 
The MSSI program of FWISD counsels middle school students on making proactive life choices that keep them on 
the path to graduate on time and as college and/or career ready. During Year 7, MSSI students received 
coaching by College and Career Readiness (CCR) Coaches at each participating campus in designated GO Centers 
and were invited to participate in a number of program events throughout the year. By the end of Year 7, FWISD 
had reported that as many as 13,063 unique students had made a total of 31,063 visits to MSSI GO Centers. 
 
Middle school and sixth-grade center campuses that participated during Year 7 included returning campuses of 
Daggett, Forest Oak, Handley, Kirkpatrick, Meacham, William James, Meadowbrook, Morningside, Martin 
Jacquet, Rosemont (sixth grade and middle school campuses), and Leonard. No new participating campuses 
were added in 2016-2017. By EOY, a total of 1,213 middle school students were enrolled in the MSSI program. 
Of these, 31% were reported to have been in sixth grade, 32% were in seventh grade, and 37% were in eighth 
grade. Among seventh graders, as many as 199 (52%) had returned for a second year in MSSI, and one was a 
third-year participant. Among eighth graders, there were 165 (36%) who had returned for a second year in the 
program, and 167 (37%) participated in MSSI for a third year in a row. 
 
During Year 7, program staff expanded measures of tracking student engagement by noting the number of 
engagements students had in MSSI activities each semester, by tracking the total minutes spent in GO Centers, and 
by noting the number of minutes CCR Coaches engaged directly with individual students each cycle outside GO 
Centers (at program events, within the school, at school events). Program staff provided additional training to CCR 
Coaches regarding data entry, and FWISD was reported to have improved their data warehouse portals, which 
collectively served to improve data collection and reporting for Learn Well activities. By EOY, as many as 954 
students were reported to have engaged in at least two program activities each semester, exceeding expectations. 
 
Further, regarding time logged with CCR Coaches throughout the year, of students on CCR caseloads, the 
number who received coaching by cycle included: 721 students in Cy1, 899 students in Cy2, 535 students in Cy3, 
920 students in Cy4, 1,087 students in Cy5, and 830 students in Cy6. There were 14 students who did not log 
minutes in GO Centers in any cycle. Encouragingly, the target “50% of targeted students will be active four 
cycles” was not only exceeded (n = 974/1213, 161% target), but as many as 419 students logged minutes in all 
six academic cycles during Year 7 (see Figure B). 
 
Figure B. Number of Cycles that Unique MSSI Students Were Active by Grade 
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The use of GO Centers and engagement in program activities are testament of student interest in their futures 
and their need for guidance. This is also evidence of the breadth and depth of impact GO Centers and CCR 
Coaches are making at MSSI campuses. MSSI CCR Coaches are available to support all students at their 
campuses, even those students who are not formally enrolled in the MSSI program. 
 
Several MSSI program events supported students and parents during Year 7. Some of these included career fairs, 
college workshops, a “grab and go” luncheon for parents, guest speaker visits/lectures, college tours, reading 
groups, award events, the district-wide middle school expo, an interview with KERA that ultimately resulted in a 
video being produced highlighting the MSSI GO Centers, a parent job fair, and college and career fairs.   
 
By the end of Year 7, additional participant impact targets exceeded included parent engagement, discipline 
referrals, and school attendance. The only target not met was “55% of MSSI students will pass all core courses,” 
though that target approached expectations (n = 596/1213, 89% of target). 
  
FWISD HIGH SCHOOL SUCCESS PROGRAM 
 
During Year 7 of Learn Well’s Initiative, HSSI was implemented for a third year as part of the Destination Diploma 
Strategy. GO Centers and CCR Coaches were primary elements of the program’s structure and success, similar to the 
MSSI program. However, not only did CCR Coaches in the HSSI program continue to encourage at-risk students to 
graduate on time, they also assisted with connecting students to universities and careers through a number of 
organized activities. Through Year 7, the HSSI program reported almost 11,402 students made 21,550 visits to its 
HSSI GO Centers. Similar to the MSSI program, HSSI CCR Coaches were available to support all students at their 
campuses, regardless of whether or not students were formally enrolled in the HSSI program. 
 
During Year 5, the only campus participating in the HSSI program was Eastern Hills High School. This campus 
continued into Year 6 and the following campuses were added 2015-2016: Arlington Heights, Carter-Riverside, 
South Hills, Southwest, Trimble Technical, Western Hills, and O. D. Wyatt. For Year 7, Carter-Riverside and 
Southwest were removed, and Dunbar and North Side were added as participating campuses. Although these 
campuses had GO Centers prior to Year 5, UWTC funding has afforded participating campuses with the capacity 
to infuse the HSSI model for targeted ninth- and tenth-grade students at each campus in an attempt to better 
support them during critical years of adolescence (Mehta et al., 2013). By the end of Year 7, there were a total 
of 1,207 targeted at-risk high school students enrolled in the HSSI program. Of these, 573 (56%) were ninth 
graders, and 454 (44%) were tenth graders.   
 
In previous years, the number of HSSI students who had parent-signed graduation plans on file was tracked as the 
primary measure of parent engagement. However, during Year 7, program staff decided to drop that metric, as CCR 
Coaches are not directly involved with school counselors and their efforts to track parent signatures on graduation 
plans. Instead, program staff decided to expand on their measures of tracking student engagement similar to MSSI’s 
measures: by noting the number of engagements students had in HSSI activities each semester, by tracking the total 
minutes actually spent in GO Centers, and by noting the number of minutes CCR Coaches engaged directly with 
individual students each cycle outside GO Centers (at program events, within the school, at school events). Also 
similar to MSSI, the additional training provided to CCR Coaches regarding tracking engagements and improved data 
warehouse portals served to improve data collection and reporting for Learn Well activities. 
 
Regarding tracking student engagements by semester, 908 (88%) students had participated in at least one HSSI 
activity, visited a GO Center, and/or otherwise met with a CCR Coach during the first semester of Year 7. During the 
second semester, this count was 863 (84%) students. There were 119 students in the first semester and 164 
students in the second semester who were enrolled but that were not reported to have been active in the program. 
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Regarding time spent in GO Centers, during Year 5 of the HSSI program, minutes in GO Centers were logged only 
during Cy5 and Cy6. However, during Years 6 and 7, time spent in GO Centers was tracked in all cycles. In addition, 
CCR Coaches tracked the total number of engagements with students during Year 7 by semester as a subsequent 
data point. Regarding engagements, most students were reported to have participated in HSSI activities at least 3 
times per semester. However, program staff should consider whether or not tracking this additional data point 
contributed to fewer minutes being logged in GO Centers overall in Year 7. Program staff should also consider what 
was occurring differently in GO Centers during Year 6 and 7, particularly in Cycles 4 and 5 of Year 6. See Table 4. 
 
Table 4. Minutes HSSI Students Spent in GO Centers by Cycle in Year 6 and Year 7 

Academic Cycle 

Number of Unique Students 

Visiting the GO Center 

Average Amount of Time Students 

Spent in GO Center  

(in minutes) 

 Yr6 Yr7 Yr6 Yr7 

Cycle 1 65 450 18.62 15.92 

Cycle 2 152 465 39.90 21.87 

Cycle 3 165 390 36.24 36.42 

Cycle 4 303 620 116.01 35.44 

Cycle 5 251 1115 271.18 47.65 

Cycle 6 227 330 34.20 19.57 

Annual Average of Time Spent in  

GO Centers Each Academic Cycle 

86.03 29.48 

 
In addition to time spent in GO Centers, a number of activities took place during Year 7 that engaged parents and 
students. Some of these included: the 2nd annual “Parent Job/Resource Fair,” a college signing day at Arlington 
Heights HS, campus representatives from Texas A&M visiting O.D. Wyatt, Eastern Hills holding a Rising Senior 
Seminar, Western Hills receiving a visit from a mayoral candidate, all high school campuses hosting college decision 
day or GEnTX decision day events, exemplary students from Polytechnic and Eastern Hills being recognized at the 
“Better Make Room” event, several awards ceremonies being held at various campuses at the end of the year, and 
an end of the year party at Arlington Heights HS. In addition, CCR Coaches were available to assist with tutoring 
throughout the year. With regards to college campus tours throughout Year 7, these were reported to have taken 
place at UNT Health Science Center, University of North Texas at Dallas, University of North Texas at Denton, Texas 
Woman’s University, University of Oklahoma, University of Texas at Austin, University of Texas at Arlington, Tarleton 
State University, and Texas Christian University. 
 
Encouragingly, all Year 7 program targets were exceeded. As many as 540 (53%) students earned credit for core 
courses, 670 (65%) met state attendance expectations, and 665 (65%) were reported to have been active in four or 
more academic cycles. In addition, performance on end of course (EOC) STAAR exams was tracked (see Figure C). 
 
A total of 455 HSSI students took Algebra I STAAR exams in Year 7, and 308 (68%) were reported to have passed. 
In addition, a total of 414 HSSI students took English STAAR exams, and 414 (50%) passed. While ninth graders 
performed similarly on only the English STAAR, more tenth graders passed the Algebra I STAAR.   
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Figure C. HSSI Percent of Students Passing EOC Exams (STAAR) by Grade 

 
 

CISD DESTINATION DIPLOMA INITIATIVE 
 
Crowley ISD’s Destination Diploma Initiative was launched in Year 5 and was continued through Year 7 at the 
Crowley ninth grade and high school campuses. Returning tenth and eleventh grade students and new ninth, 
tenth, and eleventh grade students were recruited to participate in the initiative. At both campuses, CISD 
developed a Graduation Achievement Program (GAP) team, including a Graduation Coach (GC) and Family 
Engagement Specialist (FES). A GC was designated for each grade level (i.e., ninth, tenth, and eleventh) and had 
the task of collaborating with school counselors, Communities In Schools (CIS), and other community partners to 
ensure students remain on-track for graduation. The work of the FES is to create community activities and 
events that will increase educational awareness among the participating families, helping parents and family 
members navigate through the educational system, which includes student progress monitoring, graduation 
plans, and post-secondary opportunities.   
 
In Year 7, CISD maintained a fairly consistent caseload with 83% of the target caseload being active across six 
consecutive academic cycles. Nearly all of these students met or exceeded the state attendance rate of 90%, and 
very few received disciplines that resulted in a DAEP or JJAPE placement. This appears to have had a positive 
impact on promotion rate and core course performance.  
 
As seen in Figure D, a higher percentage of caseload students were promoted, as compared to the entire class 
and the portion of the class designated at-risk. A higher percentage of caseload 9th grade students passed all 
core courses, as compared to the entire class of freshman. Caseload students in the 10th and 11th grade 
outperformed their at-risk counterparts. While caseload students had higher promotion rates and performance 
on core courses, they did not consistently perform better on STAAR exams. Caseload 9th and 10th students 
performed worse than their at-risk counterparts who did not receive intervention, while 11th grade students 
outperformed the junior class and the portion designated as at-risk of the class. Although this data show some 
potentially promising results, it is important to note that when considering the entire caseload, the initiative 
failed to meet performance targets associated with earning full credit for all course courses and meeting 
standards on relevant STAAR tests. Further, while repeated participation in the program might be considered an 
explanation for the positive results for the 11th grade caseload students on the STAAR tests, 100% of the 
students who did not meet standards were prior participants. 
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Figure D. CISD Destination Diploma Initiative Academic Performance by Grade 
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to alleviating the economic barriers of applying for college, TRIO offers mentors to aid in the transition to post-
secondary education. Therefore, this partnership has the opportunity to uniquely extend the impact of the 
Destination Diploma program beyond high school. 
 
EISD DESTINATION DIPLOMA INITIATIVE 
 
Everman ISD’s Destination Diploma Initiative was launched at the Joe C. Bean High School in Year 7. The 
program was modeled after the CISD Destination Diploma Initiative. As in Crowley, a GC and FES provide support 
and assistance to at-risk students and their families. During the 2016-2017 academic year, the initiative focused 
on ninth-grade students and their families. According to program staff, the GC is expected to coordinate 
academic intervention services, provide one-on-one student advising/mentoring/monitoring, develop college 
awareness activities, including college visits, and develop internal and external partnerships to enhance student 
services. The FES is also expected to work with at-risk students and families in addition to hosting parent 
information events focused on navigating the educational system and meeting graduation requirements.  
 
In its first year of implementation, EISD built and maintained a fairly consistent caseload with 94% of the target 
students being active across six consecutive academic cycles. However, as district data were not available until 
the end of October, 38% of the caseload students were not identified as at-risk based on state at-risk indicators, 
although all the students on the caseload have been identified by EISD staff as having a need for the program.  
 
Nearly all targeted students met or exceeded the state attendance rate of 90%, and very few received disciplines 
that resulted in a DAEP or JJAPE placement. This appears to have had a positive impact on promotion rate as 
well as on STAAR tests and core course performance. As seen in Figure E, a higher percentage of caseload 
students were promoted as compared to the portion of 9th grade class designated at-risk. A higher percentage of 
caseload students passed all core courses and met standard on relevant STAAR tests, as compared to the entire 
class of freshman. Based on the observed success of the EISD Destination Diploma Initiative, the district plans to 
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allocate federal funds to hire an additional FES to work with parents at two elementary schools in Year 8 in the 
hope that benefits associated with the current program might be realized earlier in students’ academic careers. 
 
Figure E. EISD Destination Diploma Initiative Academic Performance 

 
 

EMSISD ASPIRATION INITIATIVE 
 
In Year 7, EMSISD’s Aspiration Initiative (AI) was launched at the Chisholm Trail and Saginaw High Schools and 
was originally designed to be in partnership with Communities In Schools (CIS). With a CIS counselor already in 
place at Chisholm Trail, funding of the Aspiration Initiative provided support for a CIS counselor at Saginaw High 
School and for an AI Coordinator to serve at both campuses. As such, the program was designed so that CIS 
counselors provided the caseload for the AI. A major component of the program design included Power Lunch. 
According to the grant proposal, CIS counselors and the AI Coordinator were to work together to host a weekly 
Power Lunch where students could meet in both large and small groups to address grade-level and age-specific 
needs. The AI was also designed to include college/career exploration tours and foster parent engagement 
through information and learning nights. Due to start-up and staffing issues, United Way and EMSISD agreed in 
late January to alter the design of the program so that the AI Coordinator could recruit students for the program 
directly. 
 
In the first year of implementation, EMSISD made great strides in developing a caseload. However, the initiative 
only achieved 87% of its participant reach target. It appears that the initiative was unable to sufficiently correct 
for the start-up and staffing issues that occurred during the first two quarters of the program.  
 
Across all academic cycles, 85% of the caseload students who were active at the EOY participated in one or more 
AI interventions. While the number of caseload students participating increased each academic cycle, overall 
participation in AI sponsored interventions was lower than what has been observed at the Destination Diploma 
programs in other school districts. Participation in targeted events (e.g., YMCA Northwest Leadership Institute) 
continued to be better than events targeted to the entire caseload (e.g., Power Hours [PH]). The opportunity for 
AI caseload students to participate in the YMCA’s Northwest Leadership Institute is a direct outcome of the 
program, as the AI Coordinator was invited to help design the program and identify potential participants from 
EMSISD High Schools. 
 
A strong majority of the targeted students met or exceeded the state attendance rate of 90% and very few 
received disciplines that resulted in a DAEP or JJAPE placement. In comparison to other Destination Diploma 
initiatives, this does appear to have had a strong impact on academic performance. Only in the case of core 
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courses did caseload students outperform their counterparts who were at-risk in earning full credit (see Figure 
F). A lower percentage of students were promoted and graduated on-time as compared to at-risk students and 
the body of students at participating high schools. As well, the initiative failed to meet performance targets 
associated with earning full credit for all core courses, meeting standards on relevant STAAR tests, and 
promotion rate. EMSISD did not provide data on STAAR testing performance for students not on the caseload, so 
no comparisons can be made to at-risk or campus students. 
 
Figure F. EMSISD Aspiration Initiative Academic Performance 

 
 
CHALLENGES 
 
Program staff and external evaluators identified some challenges associated with the implementation of Learn 
Well strategy programs in Year 7.  
 
Early Grade Reading Initiative (FWISD). For FWISD’s Early Grade Reading Initiative, program staff indicated no 
significant challenges had been encountered during any point in Year 7. However, they did state LLI worked on 
ways to improve campus data input through the academic year. 
 
Although UWTC will not fund LLI in Year 8, program staff indicated they hope to sustain the utilization of the 
Fountas and Pinnell (2012) curriculum in the future. If so, it is recommended that FWISD explore reasons for the 
following possible challenges that emerged from EOY data: there were considerably more students who 
received the SIL curriculum who passed the ITBS than students who received the LLI curriculum, and there were 
considerably more first graders who passed than second graders.   
 
Middle School Tools: MSSI; and Destination Diploma: HSSI (FWISD). Program staff indicated the biggest 
challenge encountered in Year 7 was parent engagement, also a point of concern in previous years of program 
implementation. This was one of the reasons why HSSI decided not to have a parent engagement target in Year 
7. However, parent engagement expectations were exceeded for MSSI in Year 7. Program staff should continue 
to reflect on the formulation of parent engagement target(s) that can authentically pulse parent engagement for 
both MSSI and HSSI. 
 
Although tracking student engagement in program activities improved considerably in Year 7, program staff 
indicated the data entry process continued to be somewhat cumbersome. As a result, some interactions may 
not have been captured. FWISD’s Department of Technology worked with Academic Advisement throughout 
Year 7 on ways to improve data entry so that CCR Coaches could quickly record data and, thus, have more time 
to engage with caseload students. The tracking of minutes spent with students and tracking the number of 
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student engagements each semester provided a pulse on both breadth and depth of student-CCR Coach 
engagements. 
 
The timing of STAAR preparation and testing was reported as a challenge in the spring of 2017. Schools utilized 
GO Center space to that end. However, CCR Coaches were reported to have worked with school administrators 
to provide CCR Coaches with more opportunities for classroom presentations during STAAR preparation time.  
 
Destination Diploma Initiative (CISD). Program staff at CISD identified four challenges related to the initiative. 
The level of consistency that students are willing to expend towards their academic success is a challenge for the 
population that the program serves. Program staff indicated that students often wait until their senior year to 
complete graduation requirements and then only perform to meet minimal expectations. Even when program 
staff are successful in helping students instill new attitudes and beliefs in themselves, these attitudes are often 
incongruent with family expectations. As noted by Dr. Johnson, the senior CISD GC, “If parents do not believe in 
the student’s potential for college, the students often do not care about college either.”  
 
Program staff also indicated that “other duties” take away from the time they can spend with caseload students. 
However, in most cases, these tasks are related to the goals of the program. For example, Dr. Johnson was 
regularly asked to assist with issues related to seniors who were not yet on the program caseload. He also 
assisted district staff when they encountered new situations in working with at-risk youth. While this presented 
a challenge, as program staff have limited availability, it also speaks to how well the program and staff are 
integrated into the campuses the program serves. 
 
Program staff suggested that the design of the program that currently has coaches and family engagement 
specialists follow grades of participants is a potential challenge. In addition to there being a potential conflict 
between the personality of prospective students and the style of the coach, the absence of a grade-level 
designated coach from campus for any number of reasons, including but not limited to hosting field trips, may 
create a void for caseload students.  
 
Providing reliable and valid data for the UWTC quarterly reports was a challenge. Not only did a data audit in the 
third quarter reveal substantive errors, program staff indicated that they had to turn away students to find time 
to provide program data for external review. As all of the data appears to be hand-entered, the opportunity for 
error is great given the magnitude of the caseload.  
 
Destination Diploma Initiative (EISD). Program staff at EISD initially indicated challenges related to program 
implementation were minimal. However, a unique challenge to EISD appears to be the funds that are available 
to implement the program. While the UWTC budget provides for the funding of the program staff, more 
resources were needed for program expenses, including funds to visit colleges and/or businesses. Program staff 
worked around this issue by asking athletic coaches to donate their time to drive students to field trips. Program 
staff also used their own personal resources to purchase snacks, food, and toiletries for students, which became 
increasingly burdensome over the course of the school year.  
 
The grade level of the students served remained a challenge for the program, as research (e.g., Mehta et al., 
2013) suggests that ninth grade students are “particularly vulnerable to conflict, aggressive and disruptive 
behavior, and associated school disengagement” (p. 46). Incoming ninth grade students also experience new 
challenges, including the need to earn passing grades in core courses and meet increased demands in terms of 
independent study skills and the amount of content covered in class (Fulk, 2003).  
 
Aspiration Initiative (EMSISD). The AI was inhibited by at least three major challenges. First, turnover in CIS staff 
was a challenge during the first year of program operation. Across each of the first four academic cycles, a CIS 
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counselor either started work or resigned. In addition to the logistical issues of bringing on new staff, it appears 
that this amount of turnover has prevented the development of a cohesive program team, which most likely 
impacted the quality of student services provided. Second, the program design change that allowed the AI 
Coordinator to recruit students independent of the CIS caseload was unsuccessful. While program staff indicated 
that the design allowed for several new students to be added to the program, it was difficult for the AI 
Coordinator to provide services when she was not on either campus full-time. Third, the challenge of not having 
dedicated space at the Saginaw High School campus was a challenge. There was no consistent space for the AI 
Coordinator to office or for Power Hour to be hosted. The impact of the latter can be seen in Figure G, where 
fewer broad-level AI-sponsored initiatives were offered at the Saginaw High School campus during the sixth 
academic cycle. Without such dedicated spaces, one wonders how students knew where to connect with the AI 
Coordinator. 
 
Figure G. EMSISD Aspiration Initiative Intervention Attendance 

 
Note. Red line denotes Saginaw High School. Purple line denotes Chisholm Trail High School. Numbers on graph 
indicate number of students invited to attend. PH = Power Hour. 
 
SUCCESS FACTORS 
 
For FWISD’s Early Grade Reading Initiative, the addition of the new SIL Aqua kits afforded third-grade Spanish-
speaking students with the opportunity to progress through all reading proficiency levels associated with that 
grade and provided FWISD with more accurate data on grade-level gains among those students. Also, program 
staff and teachers have remained consistent throughout Year 7, which served to stabilize curriculum facilitation. 
 
A key factor of success within FWISD’s MSSI program in Year 7 appeared to be related to the efficacy of CCR 
Coaches. First, the tracking of student contacts and attendance at events appeared to improve in Year 7, 
potentially in large part due to the increased emphasis on the importance of data entry in CCR Coach training 
sessions. Second, both MSSI and HSSI program staff and CCR Coaches have consistently served in all quarters of 
Year 7, with no new hires being needed.  
 
For the HSSI program of FWISD, a key indicator of success has been witnessing its growth from one campus in 
Year 5 to eight campuses in Year 6 and Year 7. Further, the facilitation of open houses, which benefitted campus 
faculty and staff, was successful in promoting the availability of GO Center resources campus-wide. The fact that 
all students at participating campuses were welcome in GO Centers regardless of whether or not they were on a 
caseload continues to serve as testament to the buy-in and infusion of the programs in the larger academic 
culture of their campuses. 
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For the CISD Destination Diploma Initiative, three primary factors have been key to its success. First, program 
staff are well-suited to their positions, flex to meet the demands of the job, and care about the students and 
families they serve. Second, the program has become part of the school’s culture. Assistant principals regularly 
call on program staff to help intervene with students who are on the program’s caseload. When an at-risk 
student is in distress, one of the first questions often considered is whether the student is a participant of the 
Destination Diploma program. Third, the initiative is making important relationships with community partners 
that are extending the reach and scope of the resources provided by UWTC, including the Boys and Girls Club of 
Greater Fort Worth and the Rising Stars Leadership Program. 
 
For the EISD Destination Diploma Initiative, three primary factors have been key to its success. First, Dr. Anthony 
Johnson, the senior CISD GC, consulted with EISD as the district designed and implemented its program. 
Important lessons learned were easily transferred from CISD to EISD. Second, the EISD program staff were well-
suited to their positions with both the FES and GC having local experience working with at-risk youth. Third, the 
program had support from the district. For example, Mrs. Lyndsae Benton, Director of Secondary Instruction and 
Career and Technical Education, was instrumental in linking the FES and GC to the Everman Student Health 
Advisory Committee (SHAC), which includes EISD staff, parents, and community leaders. By serving on the SHAC, 
program staff created beneficial partnerships with organizations such as Safe Haven, Everman United Methodist 
Church, Communities in Schools, and Feast of Sharing.  
 
PARTICIPANT SUCCESS STORIES 
 
Program staff reported a number of success stories associated with Q4 of Year 7. A few of these are captured 
below. 
 

“The program speaks for itself! We had a student transfer from Harlean Beal Elem (another United Way LLI 
school), and the parents immediately requested to speak to the LLI Coordinator so that the child could remain in 

the program. We were happy to welcome him in our program.” 
~ Devonna Burgess, LLI Site Coordinator, Van Zandt Elementary 

 
“Sandra (name changed to protect confidentiality) is one of my eighth-grade students who graduated today. She 

was one of the first students to join the program when I arrived at Kirkpatrick in 2015, and since the first day of 
the program, she was always eager to learn what she could do in order to go be successful in high school and go 

to college. Despite all the obstacles in her life, Sandra always comes to school prepared and ready to learn. 
Sandra’s mother is a cancer survivor who, due to the illness, lost the ability to speak and the movement of half of 

her body. This puts a lot of strain on Sandra, who has had to, along with her older sister, step up and be a 
caretaker not only for her mother but also for her younger siblings. Sandra’s dream is to one day become a 

doctor and make her older sister, who is currently attending (college), proud. Sandra is one of my success stories 

because despite the obstacles in her life, she is constantly seeking a way to overcome them and be successful.” 

~ MSSI CCR Coach, Kirkpatrick Middle School 
 

“Alexa (name changed to protect confidentiality) is a sophomore who has been in the program since her 
freshman year. For nearly all of the sessions last year, she was disengaged and seemed like she was annoyed to 

be called down to meet with me. As the year progressed, her attitude gradually improved, and she began to 
participate in the activities. This past session, she was actively involved in the session and was even asking 

questions. She's become more engaged, and has yet to miss a session this year. Alexa is one of my sophomore 
HSSI students. She has been working on scholarships since the beginning of the year. She created a Raise.me 

account and has raised over $380,000 in scholarships.” 
~ Program Director, FWISD HSSI Program 
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“One student said, ‘Because of you, I learned how to deal with my problems instead of letting my problems run 

things. There is no sense in me fighting if it’s going to get in my way.’ And one program parent said, ‘I appreciate 
you being at the school, and I am so glad there is someone up at the school who I know is really trying to help my 

child succeed. Thank you for looking out for her.’ Another parent said, ‘You must be doing something good, 
because my kid talks about you guys all the time. I appreciate the influence you are having on him.’” 

~ Mrs. Lyndsae Benton, EISD Director of Instruction and Career & Technical Education 
 
“One of the senior students in our program began the school year as a junior because she was behind in credits. 

The student became part of the Aspiration Initiative in December and began attending Power Hours but was 
quiet and withdrawn. She eventually began asking questions and dropping by my office to talk and just check in. 
One day, she started asking questions about college. When she realized that she could attend college, her entire 

demeanor changed. Her appearance, attendance, attention to school work, and interaction with other Power 
Hour participants all changed. She graduated with her class and plans to become a cosmetologist and earn a 
degree in business. The light that shined from this student as she walked across the stage at graduation was 

incredible.” 
~ paraphrased, Mrs. Allison Bode, EMSISD AI Coordinator 

 
CONCLUSION 

 
For the LLI program, progress toward grade-level reading proficiency and reading-level gains improved with the 
addition of the SIL Aqua kits. In fact, although enrollment remained largely unchanged between Years 6 and 7, 
154 students attained “approaches to grade-level expectations” in reading proficiency by the end of Year 7, 
whereas only 55 were reported to have attained this in Year 6. This change could be testament to the expanded 
Spanish version of the program. These gains may also be attributed to the well-trained teachers supporting the 
LLI afterschool program. 
 
Throughout the year, FWISD internal reports provided narrative accounts that indicated MSSI and HSSI were 
engaging more parents by offering a number of program events to engage parents and students in their 
programs. To this end, the parent engagement for MSSI was exceeded. Further, GO Centers continued to be 
vital resources for all students attending the campuses served. The tracking of time spent in centers and 
engagement with students also improved. In fact, all HSSI targets and all but one of MSSI targets were exceeded 
by EOY. Having well-trained and returning CCR Coaches was likely a key success to the programs in Year 7. 
 
The CISD and EISD Destination Diploma Initiatives yielded positive results. While the design of the programs 
cannot speak to causality, caseload students outperformed their counterparts on academic performance targets 
with the exception of STAAR results for Crowley ninth and tenth graders. However, students in both initiatives 
appear to be having trouble consistently passing all core courses each academic cycle. Students and parents in 
both initiatives might benefit from additional interventions and techniques to encourage consistent academic 
performance.  
 
The EMSISD AI had a difficult start in its first year of implementation. The initiative began to reach its stride in 
the fourth academic cycle with Power Hour events regularly held on Monday, Wednesday, and Friday at the 
Chisolm Trail High School campus and with a number of targeted interventions offered to select students at both 
the Chisholm Trail and Saginaw high school campuses. In addition, the AI coordinator averaged 11 visits (SD = 
10, Md = 7, Min = 0, Max = 49) with caseload students who were active at the EOY. Although the design of the 
initiative was changed in the beginning of the third quarter to decouple the initiative from the CIS caseload, 
caseload students were also supported by the CIS counselors. The CIS counselors averaged 42 meetings (SD = 33, 
Md = 34, Min = 0, Max = 203) with caseload students who were active at the EOY. While this level of 
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involvement did not appear to sufficiently meet the needs of the caseload students, as not all performance 
targets were met, it seems reasonable to expect that initiative would have met more of its performance targets 
had start-up issues been minimal.  

RECOMMENDATIONS 
 

FUTURE PRIORTIES 
 
Many of the targets associated with the Learn Well’s programs are EOY metrics. As such, progress towards these 
were not be known until the end of the academic year. Because of this, qualitative information and feedback 
from program stakeholders served as valuable formative indicators of program change and advancement during 
Q1, Q2 and Q3 of Year 7. It is recommended that program staff continue to provide rich narrative accounts of 
program developments in internal quarterly reports to document progress. Further, across all middle and high 
school programs, it is recommended that metric planning conversations include the discussion of leveling 
expectations where feasible and reasonable, as well as strengthening FWISD academic targets in Year 8. 
 
Although the parent engagement target for MSSI was exceeded, no target was associated with HSSI in Year 7. 
Future priorities regarding parent engagement could be: (a) conduct focus groups and/or surveys to find out 
what types of interaction would be meaningful for them and (b) reflect on ways to formulate a parent 
engagement target that more authentically examines parent engagement. One possibility may be to track the 
number of events that are offered which serve parents and the number of attempts CCR Coaches make to 
parents in addition to the number of contacts/engagements that are actually made. 
 
Throughout the year, MSSI and HSSI quarterly reports included narrative describing some challenges with data 
entry, though these were fewer by EOY. Program staff indicated they worked with FWISD throughout Year 7 to 
improve this system so that data entry was less cumbersome. It is recommended that the program staff 
continue to work with FWISD and CCR Coaches to ensure accurate data entry takes place. 
 
FWISD programs have benefitted as Learn Well partner districts for all seven years of the initiative. However, 
with Learn Well funding coming to an end in 2020, program staff should establish a sustainability plan so that 
programs can continue to support the at-risk students and campuses they serve. Further, although funding will 
not continue for LLI in Year 8, FWISD should consider the utility of developing a program benefitting students in 
elementary grades which could serve as a bridge supporting students from preschool to career. 
 
Across both the CISD and EISD Destination Diploma Initiatives and the EMSISD AI, the target associated with 
students passing all core courses each academic cycle was missed. It might be helpful for the three districts to 
join forces and engage with a local university (e.g., TCU, TWU, and UNT) and request that a literature review of 
best practices be developed. Such a literature review could identify new components that could be integrated 
into the programs to promote continuous academic success. For example, Fulk (2003) described one school’s 
action plan for improving ninth-grade student academic performance that might be applicable to all three 
districts.  
 
It is recommended that CISD follow the lead of EISD and organize field trips to connect students to post-
secondary opportunities beyond college tours. EISD organized a field trip to the Toni and Guy Cosmetology 
School in Keller that provided a unique opportunity for students to speak to current cosmetology students and 
receive hands-on experience in learning and practicing hairstyling techniques. Such a trip likely provided 
students an opportunity to explore the process of becoming a cosmetologist that they might not otherwise have 
been able to do. It could be fruitful for the districts to connect with their CTE departments to identify other 
entities where students could explore potential post-secondary careers that do not require a four-year college 
degree.  
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To alleviate the economic burden on EISD Destination Diploma staff, it is recommended that both internal and 
external sources be investigated to provide program resources that are not budgeted. It is possible, for example, 
that local churches and businesses might be willing to provide snacks, fund lunches, and/or donate personal 
toiletries, all of which have helped program participants feel that they have a home away from home within the 
school.  
 
In Year 8, it is recommended that the AI Coordinator build on the program successes observed in Year 7. For 
example, since the Power Hours that had the largest attendance involved food above and beyond snacks, it 
appears students may respond to direct and/or indirect incentives. Perhaps other incentives could be developed 
to garner participation at Power Hour. For instance, program participants at EISD receive a jean pass for 
attending tutoring sessions. The AI Coordinator should continue to reach out to students to solicit their feedback 
on the design of Power Hour. It is also recommended that the AI Coordinator continue reaching out to 
Destination Diploma staff at CISD and EISD to learn from their experience. It might also be beneficial for the AI 
Coordinator to invite one or more of the coaches from the other initiatives to observe a Power Hour and provide 
feedback.  
 
Across both the CISD and EISD Destination Diploma Initiatives and the EMSISD AI, data that are provided to 
UWTC external evaluators appear to be hand-entered. As the majority of the data is available via Skyward, it 
would be more reliable if reports could be pulled directly from Skyward rather than having data hand-entered. If 
data must be hand-entered, data should be audited and verified before submitting to UWTC. 
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APPENDICES
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Appendix A: Learn Well Report Acronyms and Definitions  

 

Acronym Definition 

ADHD Attention Deficit Hyperactivity Disorder 

AI Aspiration Initiative 

AISD Arlington Independent School District 

BISD Birdville Independent School District 

BOY Beginning of Year 

CCR College and Career Readiness 

CIS Communities in Schools 

CISD Crowley Independent School District 

CTE Career and Technology Education 

DAPE Discipline Alternative Education Program 

EISD Everman Independent School District 

EMSISD Eagle-Mountain Saginaw Independent School District 

EOY End of Year 

FES Family Engagement Specialist 

FWISD Fort Worth Independent School District 

GAP Graduation Achievement Program 

GC Graduation Coach 

HSSI  High School Success Initiative 

JJAEP Juvenile Justice Alternative Education Program 

LLI Leveled Literacy Intervention 

MSSI Middle School Success Initiative  

MOY Middle of Year 

NA Not applicable 

NR Not reported 

PAT Parents as Teachers 

SIL Aqua Kit Spanish version of the LLI curriculum intervention 

TCCC Tarrant County Community College 

TEA Texas Education Agency 

TRIO Not an acronym; it refers to a number (originally three, now 

eight) of U.S. federal programs to increase access to higher 

education for economically disadvantaged students 

TSI Texas Success Initiative 

UWTC United Way of Tarrant County 
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Appendix B: Learn Well Student Demographics, Year 7 

 

 

 

Demographic 

FWISD 

Early Grade 

Reading 

Mean Age 

= 8.3 

FWISD 

MSSI 

Mean Age 

= 13.5 

FWISD 

HSSI 

Mean Age 

= 15.8 

CISD 

Destination 

Diploma 

Initiative 

Mean Age 

= 15.7 

EISD 

Destination 

Diploma 

Initiative 

Mean Age 

= 16.3 

EMSISD 

Aspiration 

Initiative 

Mean Age 

= 14.6 

Total PYVII 

n % n % n % n % n % n % n % 

Gender 

Female 639 53 184 49 522 51 289 56 114 52 108 57 1856 52 

Male 574 47 195 51 505 49 229 44 105 48 81 43 1689 48 

Total 1213 100 379 100 1027 100 518 100 219 100 189 100 3545 100 

Ethnicity 

African-

American 
476 39 113 30 431 42 350 68 131 60 59 31 1560 44 

Hispanic 663 55 244 64 516 50 106 21 85 39 67 36 1681 48 

Anglo 37 3 12 3 55 6 33 6 2 1 53 28 192 5 

Asian 12 1 1 <1 11 1 6 1 0 0 6 3 36 1 

Other 25 2 9 2 14 1 23 4 1 <1 4 2 76 2 

Total 1213 100 379 100 1027 100 518 100 219 100 189 100 3545 100 

Mean age calculated as of September 1, 2016 - cut-off date in Texas for enrollment in a grade level 
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CISD   EISD  EMSISD FWISD HSSI FWISD LLI FWISD MSSI 

Appendix C: Maps of Strategy Program Campus Locations 
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Appendix D: Grade Levels, Reading Levels and Numerical Codes 

 

Grade Reading Level 

Reading Level 

Numerical Code for 

Analysis 

Reading Proficiency* 

(Fountas & Pinnell, 2012) 

K 
GS (Getting 

Started) 
0 

 

K A 1  

K-1 B 2  

K-1 C 3  

1 D 4  

1 E 5  

1 F 6  

1 G 7  

1-2 H 8  

1-2 I 9 Approaches Expectations (Grade 1) 

2 J 10 Meets Expectations (Grade 1) 

2 K 11  

2-3 L 12 Approaches Expectations (Grade 2) 

2-3 M 13 Meets Expectations (Grade 2) 

3 N 14  

3-4 O 15 Approaches Expectations (Grade 3) 

3-4 P 16 Meets Expectations (Grade 3) 

*FWISD grade level standards are the same as Fountas & Pinnell (2012) grade level standards 
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